Lorne Street Primary School Dyslexia Policy

Policy Aims:

· To outline best practice in assessing literacy difficulties including dyslexia

· To highlight the staged approach of assessment and intervention used by Lorne Street PS

· To ensure parents and staff work in partnership

Rationale

Literacy is the key to accessing the full curriculum and to realising potential, therefore, difficulties with literacy require appropriate and prompt assessment and intervention. Children at all stages of school can experience a range of difficulties with aspects of literacy. Typically these difficulties will be overcome as children master the literacy curriculum, however for a small minority of children these difficulties may persist and can lead to a loss of confidence.

Definition 
The following working definition of dyslexia (2012) was developed to provide a description of the range of indicators and characteristics of dyslexia as helpful guidance for educational practitioners, children, young people, parents/ carers and others.

Dyslexia can be described as a continuum of difficulties in learning to read, write and/or spell, which persist despite the provision of appropriate learning opportunities. These difficulties often do reflect an individual’s cognitive abilities and may not be typical of performance in other area.
The impact of dyslexia as a barrier to learning varies in degree according to the learning and teaching environment, as there are often associated difficulties such as:

· auditory and / or visual processing of language – based information

· phonological awareness

· oral language skills and reading fluency

· short-term and working memory

· sequencing and directionality

· number skills

· organizational ability

Motor skills and co-ordination may be affected.

http://www.addressingdyslexia.org/pages/index.php?category=10

A staged approach to assessment and intervention is used in accordance with the local authority’s draft policy on additional support needs, ‘Every Child is Included’.

A staged approach to assessment and intervention







Working in partnership

Lorne Street Primary School wants to support children and their families. Staff are keen to work in partnership with parents. Parents are encouraged to inform the school of any concerns they have as soon as they arise to allow discussion to take place to consider how to collaboratively support the child.

Information about additional support needs and strategies being used will be passed from the child’s current class teacher to the next one to ensure consistency of approach. At transition to secondary information about support strategies being used will be given to the relevant school.
Monitoring and Evaluating
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Stage 0  The vast majority of children have their needs met successfully through the differentiated programme. Teachers plan, deliver and evaluate the learning and teaching and have regular formal and informal monitoring of this cycle.


The progress of all children is regularly assessed using formative techniques such as teacher observation of taught reading and spelling strategies. Summative assessment includes regular phonic, target word and common word checks in the early stages and spelling tests at the upper stages.


Such assessment and planning is integral to all stages to enable consideration of appropriate supports.





Stage 1





At any time, teachers can discuss children’s progress and well-being with the Senior Management Team. This may lead to adjustment of pace, teaching approaches or materials used, for the whole group or an individual child. Occasionally such adjustments are not sufficient to meet a child’s needs and a move from one group to another is appropriate, to ensure optimum pace and content. Parents are kept informed of such changes and the reasons for them. Such support will be reflected in teachers’ planning and feedback from SMT as part of the planning cycle.


Progress is continually monitored.





Stage 2





If class teachers continue to have concerns over a child or group’s progress, further additional teacher discussion will take place with the Senior Management Team. Additional teacher support may be offered. This can take the form of Cluster Support (usually a small group), Depute Head Teacher support within the language programme. Children who join the school   who are new to English can receive 1:1 or small group English as an Additional Language support as staffing allows. In all cases, additional support is planned in conjunction with the class teacher to ensure overall cohesion of approaches and content. Such support will be reflected in teachers’ planning and feedback from SMT as part of the planning cycle. 





Stage 3 If little progress is being made, with parental permission, the Educational Psychologist (EP) could become involved at this stage. He/she would apply the Addressing Dyslexia Toolkit guidelines by Dyslexia Scotland on identification of dyslexia. He/she will investigate levels of ability, adequacy of opportunity and persistence over time and through contexts. 





During the Collaborative assessment process the EP will give advice to teachers and parents on appropriate practical strategies to try at school and at home. Continued consultation will take place between the EP/staff and parents. Targets and strategies/supports being implemented will be documented in a Well Being assessment. This plan will be evaluated at least every six months. Parents will have the opportunity to contribute and will be provided with a copy. 





Stage 4





If in addition, a child has support from agencies outwith education e.g. social work or health which impacts on their learning, they will have a support plan drawn up collaboratively by all agencies involved.














